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Abstract 
Even with the resumption of physical classes following the pandemic outbreak, various educational institutions tend to remain 

using online platforms, although not entirely employed. Considering this matter, it is plausible to scrutinize perceptions of instructors 
as inevitable users, as well as the effectiveness, advantages, and disadvantages of online instructional platforms. The objective of this 
study is to investigate the viewpoints of lecturers who remain utilizing virtual platforms. It examines the perceptions of Thai and 
international university English lecturers regarding the utilization of online platforms and explores any difficulties they might have 
encountered in their EFL classes. Adopting a qualitative approach, the data were collected through semi-structured interviews.  
The findings indicate that Thai and international English instructors at a Thai university view online platforms positively due to their 
user-friendliness and practicality. Key factors influencing these perceptions include perceived usefulness, ease of use, and self-
efficacy. The benefits highlighted in the research encompass class accessibility, time and cost savings, and enhanced class organization. 
However, despite recognizing these advantages, there is a preference for traditional onsite classes over online alternatives. This may 
result from challenges experienced in online classes, notably related to students, such as Internet connectivity issues, a less motivating 
atmosphere, concerns over academic integrity, and diminished teacher-student interaction. Consequently, while online platforms can 
serve as supplementary resources for English classes, they may not fully replace traditional onsite classes but could be utilized as 
substitutes when required.  
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Introduction 
 

Online learning has gained widespread interest due to the significant changes in global education caused by the 
COVID-19 pandemic. A number of schools and educational realms turn to the increase of utilizing online 
platforms, ranging from complete online learning to blended learning. Although resuming to physical classes, 
online platforms have been continuously used in educational institutes in Thailand. In relation to English language 
education in which the current study was conducted, online platforms have been adopted as an additional form of 
language teaching and learning when, for instance, instructors or learners are unavoidably unable to be present in 
physical classes. Another contribution that the use of online venues remains crucial is the benefits to EFL learners, 
for example, in case that they need language lesson reviews from recorded lessons through online platforms. 
Furthermore, online venues can also be applied to improve quality of learning, along with widening the access to 
education for wider learners with lower educational processes (Panigrahi et al., 2018). Hence, it is advantageous 
to investigate the effects of using online learning platforms on Thai and international lecturers who have experience 
using virtual platforms to examine their perceptions and challenges in English online classes. The context involved 
in this study is a Thai university where the lecturers have experience in providing virtual classes to EFL students. 
The participants, thus, are Thai and international university lecturers of English. The research was carried out using 
a semi-structured interview to gain insights into teachers’ perceptions in adopting online venues since the spread 
of the COVID-19 outbreak until the post pandemic era. The results from this study have important implications 
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for reflecting clearer perceptions and existing challenges of implementing online teaching and learning in English 
classes from lecturers’ perspectives. Understanding such perspectives and challenges could lead to appropriate 
adjustments to online classes and result in more effective online English instructions. 
 

Research Questions 
 

1. How do Thai and international university lecturers of English perceive the use of an online platform? 
2. Do Thai and international university lecturers of English encounter any difficulties in their online classes? 

If so, what difficulties are faced by them?  
 

Literature Review 
 

Online learning emerges as a key and valuable concept pertinent to present-day global educational practices. 
As digital technologies and Internet access have become widely accessible and affordable, they have contributed 
to the flexibility of the learning procedure and have helped support the physical learning methods (Pal & Vanijja, 
2020; Wang et al., 2019). According to Panigrahi et al. (2018), the main objective of online learning is to 
widen educational access with lower cost of educational processes for wider learners and to facilitate learning 
quality. Likewise, Nambiar (2020), whose study on teachers’ perspectives of the effect of online learning, yielded 
that an online platform helps facilitate education to be more convenient and accessible. In the past few years,  
the online platforms have played a crucial role worldwide. The major cause of this is that the COVID-19 pandemic 
has imposed worldwide education to utilize virtual classes for the purpose of teaching and learning as to follow 
the government regulation of social distancing (Pal & Vanijja, 2020; Nambiar, 2020).  

After the Corona situations have improved and seem to end, online platforms in education remains essential.  
It can be seen that hybrid classes, which combine online platforms and physical classes, have been adopted in 
educational institutes, partly to ensure teaching and learning continuity. This suggests that there is still room for 
online classes although the situations have recovered. Hence, the role of online venues tends to continue to exist 
further. The evidence that online learning platforms remains commonly used as virtual instructional meeting tools 
together with onsite classes in Thai universities appears in the work of Pusvitasari et al. (2023), researching the 
students’ perceptions of online learning at three Thai universities.  

The model that fits this study is the Technology Acceptance Model (TAM) proposed by Davis (1989),  
of which the extension by Venkatesh (2000) is applied to analyze the data on teachers’ perceptions of using 
online learning platforms. TAM is considered one of the most commonly applied models used by Information 
Systems (IS) scholars in prognosticating on the potential to utilize technological systems (Pal & Vanijja, 2020). 
The TAM model suggests three factors that affect technological users’ motivation including Perceived Ease of Use 
(PEOU), Perceived Usefulness (PU), and Attitude Toward Using Technology (ATUT). The term ‘perceived ease 
of use’ means the extent to which the users believe that employing a particular system would be effort free, and 
‘perceived usefulness’ means the extent to which the users believe that employing a particular system would 
facilitate the users’ job performance. Perceived Usefulness (PU) and Perceived Ease of Use (PEOU) are considered 
the core components of TAM. For the last construct, the users’ attitude towards technological systems, it was 
hypothesized that ATUT plays a major role in whether the users will accept the system or not. In addition,  
the users’ attitude is also affected by perceived ease of use and perceived usefulness (Davis, 1989). However, 
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the extension of TAM by Venkatesh (2000) can explain the data in this study in more several facets. Hence, this 
study is based on TAM extended by Venkatesh, who proposes additional factors and variables to the previous 
TAM, whose related-model factors include self-efficacy, additional belief factors such as demonstrability and 
trialability, and external factors such as external factors affecting perceived usefulness and perceived ease of use 
such as personality traits and demographic backgrounds.  

To effectively adopt online learning in language education, it is a necessity to study the perceptions of 
instructors who directly implement online mode of teaching in order that educational institutes and policymakers 
can take such perceptions into consideration in planning to adapt teaching online platforms to be more effective 
(Nambiar, 2020). To respond to such necessity, the main focus of this study is, therefore, to investigate teachers’ 
perceptions towards using an online platform. The extended version of TAM proposed by Venkatesh (2000) is 
used as the model in explaining different factors affecting teachers’ perceptions and their motivation of using 
various technological online learning platforms such as MS Teams, Zoom, or Google Meet in their English classes. 

There are a number of research studies that were conducted in responsevi to the issues of online classes.  
For instance, Tappoon (2021) recently carried out a mixed method study to investigate attitudes, opinions and 
problems of university lecturers in their EFL online teaching in Thailand during the spread of COVID-19. It was 
found that all lecturers had positive views on virtual platforms despite the fact that they perceived the lack of 
effective tools to facilitate their online English teaching and insufficient training for online teaching techniques. 
Outside of Thailand, the study of Alahmadi and Alraddadi (2020) focused on the impact of virtual classes on 
second language interaction in the Saudi EFL context. It revealed that online classes produced more effective 
learning outcomes than onsite ones, helped reduce learners’ anxiety, and facilitated more participation among 
learners and teachers. The learners also generated positive perceptions. They agreed that virtual classes provided 
them with a number of opportunities to learn a language and interact with their teachers and classmates. However, 
general difficulties in online classes may be encountered by teachers and learners including time lag, difficulty in 
using a teaching program and technological issues.  

To overcome the technological problems in online learning and teaching, the study conducted by Giovannella 
et al. (2020), which examined Italian teachers’ perspectives on the effect of the COVID-19 on online education, 
and the study of Klapproth et al. (2020), which investigated teachers’ experiences of stress, how they cope with 
their stress and external and internal barriers for remote teaching during pandemic lockdown in Germany, suggested 
that teachers’ digital skills need to be developed to prepare for subsequent pedagogical activities and contribute to 
their willingness to employ technologies for virtual classes.  

In relation to online learning perception research applying the TAM model, the study of Pal and Vanijja (2020) 
is one of the studies that employed TAM together with System Usability Scale (SUS) as the reference frameworks 
and focused the perceived usability evaluation of Microsoft Teams as an online learning platform during COVID-
19 in India. The results showed that TAM is an effective tool that can be used to measure the perceived usability 
and as an indicator to predict overall users’ experience of using an online learning platform. Additionally,  
the concept of perceived usability seems to be more influenced by the perceived ease of use component than  
the perceived usefulness component. In the Thai context, a study related to willingness of using online learning 
platforms and virtual learning satisfaction applying TAM model is conducted by Pusvitasari et al. (2023), 
investigating the perceptions of Thai university students in engaging online learning in the post pandemic using 
survey questionnaires as their research tool. The findings yielded that the main TAM constructs which consist of 
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perceived usefulness and perceived ease of use are directly influenced by computer self-efficacy, service quality, 
information quality, and system quality. The authors emphasized that system quality is the crucial factor affecting 
students’ satisfaction when using online learning platforms. In addition, perceived usefulness and perceived ease 
of use also affect such satisfaction. 

In terms of teacher perceptions’ role of online learning, it can be seen that online learning has become  
an essential requirement since the spread of Corona outbreak. It is crucial to understand such perceptions, 
particularly, teachers’ challenges and needs of using online learning. This is because the information gained can 
contribute as a guiding principle for instructors, authorities and other stakeholders who are involved, in order to 
formulate educational policies. For online instructions, it is necessary for teachers to employ different pedagogical 
abilities that will affect the instructional quality. The insight into the perceptions and needs can also be utilized to 
improve the process in online classes (Fakhrunisa & Prabawanto, 2020).  

To be more specific to the current study, which is related to online English language learning and investigating 
teachers’ perceptions of online platforms, it is also vital to promote an effective online learning environment.  
The advantages and difficulties that teachers have faced need to be understood (Rahayu & Wirza, 2020).  
Since the context of the current study includes both Thai and international university instructors, who have been 
implementing online instruction to teach English, the perceptions of both teacher groups should be examined to 
capture their perspectives and experiences, and to understand more deeply about Thai and international lecturers’ 
perceptions concerning the benefits and challenges of using online platforms. This will result in more effective 
online English classes. Therefore, more in-depth research on Thai and non-Thai university lecturers regarding 
English online classes in the Thai context is worth conducting as the results will be useful for improving online 
English teaching and learning, particularly in the post pandemic when virtual platforms remain playing a role.  
 

Methods 
 

The ten participants in the study are five Thai and five international instructors in a Thai university, Department 
of English, Faculty of Humanities. Those instructors have experience implementing online instruction to teach 
English since the spread of Corona pandemic until the end of pandemic situations. The data were collected 
qualitatively by using semi-structured in-depth interviews which lasted approximately 30 minutes to an hour. 
Before the actual data collection, pilot studies were conducted to test the validity of the interview questions, identify 
potential problems and ensure the feasibility of the research interview process. After the revision of question 
interviews, the main study was carried out based on the participants’ preference either via online or onsite platforms, 
and the participants were initially asked for their permission to record their interviews.  After obtaining interview 
data, they were transcribed, analysed and interpreted by using qualitative content analysis method to analyze 
interview data to answer the research questions. 
 

Results 
 

1. Teachers’ Perception of Using Online Platforms in English Online Classes 
 1.1 Overall Perceptions of Virtual Classes 
  In general, Thai and international university lecturers of English positively perceive the use of  
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a clear preference for teaching English in traditional classes rather than virtual classes. Online platforms generate 
a number of benefits. One of the most significant benefits of using online platforms is that it brings great 
convenience to both teachers and learners in terms of accessing to classes, saving time and expenses, and class 
management. Apart from that, online platforms provide useful functions that enable effective teaching and learning.  

  During the interview, the participants were asked how they perceived the use of online platforms in 
their English online classes. To this, they responded:  

  Teacher Leo: “Through technology, we were able to supply the needs and demands of our students, 
and we’re able to access and reach the needs of our students through online teaching. And we were able to have  
a positive outcome to our students and teacher relationship in teaching” and “It would also give or spread 
information widely and instantly at a very low cost.” 

  Teacher Chanon: “Online teaching and learning is most outstanding and can beat onsite classes in 
the way that it is convenient for teachers and learners. When it comes to online classes, it’s convenient for everyone 
to attend classes, and online classes can be held anywhere.” 

  A similar positive view of using online platforms is demonstrated by Teacher Nisa. She remarked:  
  Teacher Nisa: “There’re useful multi-functions such as video and audio recording, and screen sharing. 

Learners can see teaching slides on their screens clearly and access class recordings later if they can’t catch up. 
We’re able to generate online classes wherever we’re, so it’s convenient for both teachers and students. I can share 
my screen while commenting on their assignments, and they can send their files directly to me.” 

 1.2 Interaction in Online Classes vs. Onsite Classes 
  In the matter of interaction, the participants expressed the same opinions that there are more 

interactions between teachers and students via face-to-face rather than virtual classes. This is exemplified in the 
following excerpts: 

  Teacher Yanee: “Physical classes allow more teacher-learner interactions because of real eye contact. 
I can notice students’ behaviors in class, whether they’re concentrating on my lessons or not. I can’t see what 
they’re doing in online classes. I can only see their names on the screen. I sometimes call them by names, but no 
answers, and I have no idea if they are in front of their screens or not. So interactions via onsite reflects more 
reality, and online classes’re more time consuming than onsite when asking students to respond to my questions.” 

  Teacher Purit: “The interactions are increasing in physical classes. Online classes are easily distracted 
and this can be negative because students who don’t listen to their teachers thoroughly might get wrong idea based 
on a failure to understand the whole lessons.” 

  Teacher Sophie: “The online class cannot surpass or comparable to how you interact with your 
students face to face. I am more effective with face-to-face rather than online, because online, you can see your 
students, but it’s difficult to manage them personally. Classroom management’s not effective in online classes.” 

  From the excerpts above, students were perceived having more interactions via onsite rather than 
online English classes. Most participants explained why their students interacted more in the physical classes, and 
the onsite classes can better reflect students’ real behaviors which teachers can see and closely monitor. Hence, 
students could hardly escape and fall asleep, so they tended to participate and interact more in traditional classes. 

 1.3 Preferable Teaching Venues by Teacher Participants  
  As noted earlier, all participants demonstrated that an English course should be better taught in 

traditional classes rather than virtual classes. When being asked questions related to their preference, they all agreed 
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that using onsite classes is a more effective way of teaching English. The following examples are the reasons to 
explain why they prefer traditional classes. 

  Teacher Nisa: “I prefer teaching English face to face because in online classes, students requested 
class recording to record all the things happening in class. For example, in writing class activities, students had to 
do peer review and feedback. Some students were uncomfortable to give comments while being recorded. It was 
like they didn’t show their entire ability, and some students were not always in front of the screen.” 

  Teacher Jacob: “For undergraduate students, onsite is a little bit better. It’s about the nature of 
students as well. In different disciplines, they’re different. I taught both education majors and humanities English 
majors. The education majors tended to be more self-directed, but that’s probably because they had a goal to 
become teachers, whereas the humanities majors’re not really a clear career line.” 

  Teacher Sarah: “I feel that students would like to see teachers in real so that they can expose to 
verbal and nonverbal languages as well as eye and hand gestures. I think it helps students to understand Thai and 
native English lecturers more if they don’t understand anything. But I still think that if I can choose to interact 
with students, I would prefer to interact with them in real classrooms so that I can see students’ gestures.” 

  Several participants perceive that onsite classes are the best whereas online platforms can be possibly 
used as an additional tool or non-teaching activities such as online meetings and conferences. Otherwise, it can 
be used as a compensation of onsite classes when needed such as the spread of pandemic. The following excerpts 
can demonstrate such a view.  

  Teacher Leo: “Traditional way of teaching is still powerful than online class. I think online thing is 
good only for meetings.” and “If you’re in the traditional way of teaching, teachers’ll always guard you. While 
online, students can do whatever they want and hide themselves behind it. That’s why I don’t like online teaching.” 

  Teacher Jacob: “It’s hard for a lot of students to study English online. I feel like that to kind of have 
direction to begin with. And I think the online format just adds on to that.” 

  Teacher Chanon: “I prefer teaching onsite, but in case of necessity such as the spread of pandemic, 
it’s ok to go online. But if I have to choose, I would prefer onsite because teaching effectiveness is better in 
traditional classes.” 

  It can be seen that, in the view of teachers, no one rejects online platforms because for them,  
such platform is functional and advantageous. Nevertheless, they view that it is not the most effective venue for 
English instruction; it should be merely an additional teaching platform.  

 1.4 Participants’ Perceptions in Relation to Technology Acceptance Model (TAM) 
  All the participants have used MS Teams as the main platform for teaching English online since this 

program is provided and trained to all involved in their institute. The majority of the participants have positive 
attitudes toward using this platform as this was commented that after being trained the platform is easy to use, 
useful and practical. Additionally, this program helps facilitate interaction between students and teachers and 
generate the potential of the content of their teaching, so it would also give or spread information widely and 
instantly at a very low cost. Another positive attitude is suggested by an international male lecturer, who views 
that MS Teams can supply the demand of students while some other platforms would not assuredly satisfy teachers’ 
objectives in teaching, and their institution has chosen the right platform as he said, “This is also the best platform 
so far….I’m so thankful with this MS Teams and I think the University made a perfect choice for this platform.” 
This is evident that perceived usefulness of the programs has an effect on technology users’ perceptions.  
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  In addition to their perceived usefulness of the programs, the participants’ perceived ease of use also 
potentially leads to their positive perceptions of English online teaching.  

  Most participants are optimistic about using the online platform and perceived that the platform is 
easy to use to teach English. In the following excerpts, Thai and international participants consider themselves 
effective users, although not very professional in using technology, show positive attitudes toward MS Teams. 
Regarding this, they said:  

  Teacher Sophie: “MS Teams was very, you know, teacher friendly and at the same time student 
friendly. And it’s easier on the part of the students and at the same time, on the part of the teacher, because  
if there are media that we would like to upload, it’s very easy.” 

  Teacher Sophie also talked about her experience in using different online platforms. She remains 
positive about MS Teams as in the following excerpt: 

  Teacher Sophie: “I tried both E-learning and MS Teams, but I found it easier to use MS Teams. 
Faculty exposed us to MS Teams. MS Teams was easier.” 

  Another international female participant similarly views this provided platform. She informed during 
the interview that: 

  Teacher Sarah: “This program helps us a lot. Students can get an access to it easily. So I have very 
positive attitude towards this platform, and I would also recommend other lecturers to use this program.” 

  The above excerpts could suggest that programs systems and functions affect perceived ease of use 
and users’ perception of online platforms.  

  However, one international male participant has a neutral perception regarding the choice made by the 
institution, and prefers using another platform which this participant considers providing more useful functions. 
For this perception, he mentioned: 

  Teacher Jacob: “If they were better platforms available or a variety maybe using … it’d give me more 
options for the type of student that you’re using, but in terms of using MS Teams, I’m really neutral about that.”  

  Because this participant described himself as technologically professional, having artificial intelligence 
and skills allowed him to exposure to more various kinds of modern technology, and he tends to be more selective 
about online teaching programs to be used. The participant’s view suggests that functions and system characteristics 
of different instructional online programs influence his perception of using a particular platform. This is in line 
with Pusvitasari et al. (2023), that highlighted system quality as the crucial factor affecting users’ satisfaction 
when using online platforms. As can be seen that this participant perceived the functions and system characteristics 
of MS Teams are moderately usable, but there are better alternative choices to choose from. Hence, he expressed 
moderate satisfaction with using such an online platform. This supports the TAM concept in explaining users’ 
behavior toward technology that system characteristics and potential system usage are closely related (Davis, 
1989). 

  An additional factor in TAM, self-efficacy, to some extent affects perceived usefulness and perceived 
ease of use. The Thai male participant pointed out that his self-efficacy affected the two core components of TAM. 
This is evident in the following excerpt.  

  Teacher Chanon: “I perceived myself technologically proficient although not very expert. I have no 
difficulty in implementing technology in my online English classes, so I’m comfortable to use online platform 
because it’s easy to use, useful, and fully functioned.” 
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  However, from the interview data, it can be interpreted that experience in using technology and 
exposure to technology seem to be a more significant component which affects perceived usefulness and perceived 
ease of use. Even one participant with a low level of self-efficacy perceived that the online platform she was using 
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problematic. Most participants do not find themselves having issues related to their internal parts; however,  
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energetic because I would never know if students understood what I was teaching or not.” 

 2.2 Learner Problems 
  As mentioned in the previous section that teachers perceived that the major issues in online classes 
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  Teacher Sophie: “On the part of the students, they’re not that serious. When it comes to the online 
thing, compared to the traditional one and most of the problems that I encountered were mostly on the part of the 
students, so because most of the students were not ready yet, especially during the 8:00 o’clock.” 

  Teacher Pimdao: “For some modules with no class attendance mark, students didn’t want to 
participate or attended online class late. This’s because they can go back to online class recording. In online class, 
students usually had no questions or no comments although I tried to motivate them to ask questions.”  

  Unlike physical classes, according to the above excerpts, it seems that students have less participation 
in English online learning mainly because students are able to revisit recorded online lectures later anytime and 
teachers are not always able to monitor if they are really in front of their screens or not.  

 2.3 Technological and Technical Problems 
  Hardware and software do not tend to be a major problem faced by the participants although two of 

them pose a problem related to digital devices and applications for online teaching and learning. One international 
teacher, Teacher Lucy, sometimes encountered a problem with the online platform, MS Teams, that she could not 
access to the program and her camera did not occasionally work properly. The other participant, Teacher Nisa, 
who is a Thai female, confronted another issue related to her teaching applications for quizzes and games that were 
not compatible with some of her students’ learning devices. Additionally, she mentioned this was because students 
could study anywhere, so it could generate internet connection problems, particularly for those who were studying 
while travelling. In addition to the internet connection problem mentioned by Teacher Nisa, two other teachers, 
Teacher Leo and Teacher Jacob, also indicated students’ internet connection problems as their difficulty when 
teaching online. About this, they said: 

  Teacher Leo: “Poor Internet connection and that students like staying at home would really contribute 
them to laziness. And we have also different difficulties in online teaching.” 

  Teacher Jacob: “They said the only difficulty is kind of the technology, the Internet aspect with the 
students, like some of their Internet would go out. Some of them, they’re the phones or tablets, whatever they’re 
using. Their devices are little old. So that can make communication a little spotty at times.” 

 2.4 Problems Related to Class Management 
  The individual participants have encountered different difficulties in online class management.  

Their challenges that were addressed mostly include difficulty in engaging students to learn, difficulty in delivering 
specific lessons that are not suitable for online teaching and learning, and the increase in cheating and plagiarism 
on exams and class assignments. The voice from the following Thai male teacher reflects how difficult he faced 
in managing his online class compared with a traditional class.  

  Teacher Chanon: “In online teaching, we can’t see what students were doing behind the camera. 
Onsite classes’d be less problematic. I could see them, and they had to be present for in the entire class. Physical 
class suits my teaching style better. When I saw them falling asleep, I’d adjust my teaching to make them awake.” 

  Checking attendance and having students turn their cameras on seems to be a key solution to ensure 
that students are present and listening to teachers in online classes. However, on student side, such solution  
does not seem to satisfy every student. The international male lecturer expressed his negative experience in  
a disappointed manner that: 

  Teacher Leo: “I was so strict in terms of checking attendance and forcing them to open the camera 
and check the microphone. I want them to be part of my teaching. They have to be present and listen.” 



Journal of Community Development Research (Humanities and Social Sciences) 2024; 17(3)

49

  Online class management is problematic, also in accordance with students’ integrity. The international 
female lecturer, Teacher Sarah, and the Thai male lecturer, Teacher Purit, provided negative comments on their 
difficulties in online classes and their students’ unpleasant behaviors.  

  Teacher Sarah: “It was very difficult to manage my online exam. I couldn’t monitor my students 
thoroughly. Though I asked them to turn their cameras on while taking the exam, some students didn’t do and had 
excuse that their internet signal was lost. Some students asked to be away for toilet, and I had no clue if they were 
really going to toilet or doing something else that might be cheating, or if they were texting anyone to help them.” 

  Teacher Purit: “It’s harder to prevent cheating on the online exams. Teachers can’t see the screen of 
the students who’re taking an exam. So they might try to consult outside sources though they’re not allowed.” 

  Additionally, nature of different disciplines has a substantial effect on class management. The following 
excerpt displays an obstacle faced by a Thai female participant when teaching Phonetics module via an online 
platform.  

  Teacher Pimdao: “At the beginning of my class when teaching online, it’s hard to use the online 
platform, like it’s difficult to write on monitor screen. Writing phonetic alphabets is even hard on the screen, so  
I tried not to write as much as I should have done. It would be much easier to do this on an actual whiteboard in 
onsite classes. But for less demanding subjects, it seemed that students prefer me to teach via an online platform.” 

  For the above participant, a more advanced module tends to be more problematic with online class 
management which is agreed by another Thai female participant as she commented that; 

  Teacher Yanee: “There are various skills for learning English. In case of modules that do not require 
speaking and listening skills nor practicing skills, it’s fine to teach online, but this is not the best way for other 
modules in which skills, practice, in-person instruction, and interaction between teachers and learners are needed.” 

  Another participant also reflected his thoughts about class management affecting quality of education 
which is hindered, partly due to age groups and nature of the modules he taught.  

  Teacher Jacob: “Depending on the group, I think many students, aged 18 to 22, don’t have the 
maturity level to be self-directed learners. So it’s hard to do an online format because they’re not really used to 
that.”, and “It is also about the nature of students as well. In different disciplines, they’re different.” 

  In short, the effectiveness of teaching English online seems to be based on the nature of disciplines. 
Virtual classes tend to be suitable for modules that are not very advanced or do not require a great degree of 
specific skills, practice and interaction. Also, student age, student level of study and nature of students in different 
disciplines appear to impact the effectiveness of online classes. Students with a higher degree of education and 
more senior ones seem to be readier for online learning. Apart from that, online classes tend to successfully function 
with more students in particular subject areas tend to learn more effectively than others in different subject areas.  
 

Discussion 
 

This study aims to investigate how Thai and international university lecturers of English perceive the use of an 
online platform and examines whether they encounter any difficulties in their online classes. The study reveals 
notable points discussed below.  

The primary benefit of using online platforms according to the participants in this study is the significant 
convenience the platforms offer to teachers and students in terms of class accessibility, time and cost savings, and 
class organization. Additionally, online platforms come with valuable features that enhance the effectiveness of 
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teaching and learning methods. Overall, Thai and international English instructors in the study generally view the 
utilization of an online platform in a favorable light, despite facing challenges during online instruction. These 
findings evidently correspond with previous studies on teachers’ perceptions of online teaching. For instance, Shatri 
et al. (2021) found that although technical issues persist, often impeding the effective use of online resources, 
teachers exhibit positive attitudes towards the use of online platforms and positively impact the comprehensiveness 
and ease of their lessons. In a congruent vein, in Tappoon’s (2021) investigation, situated within a comparable 
academic setting to the present study as they investigated the perspectives of Thai and international lecturers within 
a Thai university environment, Tappoon’s study found the similar result as in this study that all lecturers had 
positive attitudes towards virtual platforms. Therefore, based on the outcomes of the current study and Tappoon’s 
findings, it could be suggested that EFL lecturers in Thailand are likely to demonstrate an increasing openness 
towards integrating online platforms into their teaching practices. However, in this current study, although positive 
perceptions of using virtual platforms are highly demonstrated, all participants expressed a distinct preference for 
English courses to be conducted in conventional classroom environments rather than virtually. When questioned 
about their preference, they unanimously agreed that onsite classes are more effective than virtual ones for teaching 
English. This indicates that online platforms cannot surpass onsite venues. However, it can be potentially  
a supplementary tool for teaching and learning or be blended with physical classes. Additionally, utilizing online 
platforms might be employed as a substitute for onsite classes when necessary, such as the spread of pandemic. 

As mentioned earlier, this research and previously stated studies (e.g. Shatri et al., 2021; Tappoon, 2021) 
show positive perceptions of teachers on the use of online resources. These results do not correspond with the 
research outcomes found in the study of Turkish researchers, Civelek et al. (2021) who present that the attitude 
of the majority of EFL instructors in Türkiye towards online classes tended to be negative due to the lack of 
sufficient expertise and essential skills required for delivering effective online classes. Their negative attitudes also 
include the absence of student motivation to engage in online sessions, deficiencies in virtual meeting applications, 
limited interaction during online sessions, and insufficient access to equipment for effective online learning.  
This evidence shows that supporting from institutions, providing sufficient online educational technologies, and 
offering trainings related to online teaching are crucial to enhance the online class effectiveness and influence 
users’ perception of online platforms. Research demonstrating positive perceptions of teachers in online teaching, 
including the current study, may be attributed to adequate institutional funding, sufficient availability of online 
teaching tools and software, and comprehensive training in using online platforms. As Giovannella et al. (2020) 
and Klapproth et al. (2020) point out, improving teachers’ digital skills is necessary to equip them for subsequent 
pedagogical activities and contribute to their willingness to employ technologies for virtual instruction. 

Based on the TAM literature (e.g., Davis, 1989; Venkatesh, 2000), this study yielded that the participants’ 
perceived usefulness and ease of use of the programs influence how technology users perceive them, which can 
potentially result in their positive perceptions of online English teaching. In this regard, the majority of participants 
found platforms to be user-friendly for teaching English. Both Thai and international participants view themselves 
as proficient users, despite not being highly skilled in technology, and they hold favorable views toward online 
platforms. In other words, most participants had positive perspectives on the utilization of an online platform,  
as this was commented that after they were properly and sufficiently trained in the use of online platforms,  
the platforms are easy to use, useful and practical. The findings indicate that perceived usefulness and ease of use 
of the programs have an effect on technology users’ perception. The results corroborate Davis’s framework (1989) 
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which proposes that the users’ perception of a technological system greatly influences their decision to accept or 
reject it. Additionally, their attitude is also influenced by how easy they perceive it to be used and how useful they 
believe it to be. The findings in this study are consistent with the work of Songkram and Osuwan (2022), 
conducted in Thailand. The two Thai scholars investigated the acceptance of technology and behavioral intentions 
to use digital learning platforms of Thai teachers and found that perceived usefulness and perceived ease of use 
emerged as predictors of attitude towards the use of virtual learning platforms. That is to say, when teachers believe 
that an online learning platform is beneficial and user-friendly for teaching purposes, they tend to have favorable 
attitudes towards digital learning platforms. Furthermore, this study also aligns with Khlaisang et al. (2023);  
Pal and Vanijja (2020) and Teo and Huang (2019) that suggest that TAM is an indicator to predict overall 
users’ experience of using an online learning platform, and TAM can also be used to explain teachers’ behavioral 
intentions to use technologies and served as a reliable framework for understanding teachers’ acceptance of 
technology. Most participants hold favorable views regarding the utilization of an online platform, as this was 
commented that after being properly trained in the use of online platforms, the platforms are easy to use, useful 
and practical. The findings indicate that perceived usefulness and ease of use of the programs have an effect on 
technology users’ perception. 

Experience in using technology and exposure to technology appear to be another substantial factor influencing 
perceived usefulness and ease of use. Self-efficacy and trialability of an online platform are essential factors that 
significantly impact how users perceive its usefulness and ease of use. This finding corresponds with Venkatesh’s 
(2000) expanded TAM model, which introduces supplementary factors encompassing trialability and self-
efficacy, impacting perceived ease of use and usefulness. The finding in this study found that users’ trialability 
and exposure to technology also contribute to how users perceive ease of use and usefulness. 

In the context of English online teaching, the instructor participants experience several barriers in their online 
classes. The primary challenges do not primarily rest with themselves, but rather with students, who at times 
demonstrate a lack of cooperation. A significant concern arises from the uncontrollability of teachers to monitor 
student engagement when cameras remain inactive. This scenario may cause various issues, including instances of 
students falling asleep, resorting to cheating during assessments with the aid of external programs, compromising 
plagiarism, collusion, or secretly sharing information. Such behaviors are beyond the direct control of teachers. 
This might lead the lecturer participants to favour face-to-face classes to foster their classroom management, 
engagement between teachers and students, and prevent academic integrity compared to virtual settings. The lack 
of engagement between teachers and students is a problem perceived by the participants in this study. It was found 
that teacher-student interaction was diminished in their online instructional sessions. This issue was similarly 
observed in the research conducted by Al-Sharah et al. (2021), which found that their EFL instructor participants 
encountered numerous challenges as a result of low student engagement during their online lectures. Further 
challenges were also identified in the current study. In terms of technology, many teachers did not appear to 
encounter significant challenges on their side, although some difficulties occur occasionally, such as cameras not 
working or difficulty accessing programs, but the majority of issues related to technology, such as poor internet 
signals, usually temporarily occur and are mainly attributable to students.  

From the interview data in this study, major issues that seem to play a role in determining the effectiveness of 
online instruction voiced by the teacher participants pertain to student-related matters; namely, student age, 
academic level, students’ modules, and particularly individual characteristics. For such individual characteristics, 
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this could be explained by ugli Juraboyev (2021) and Kizlik (2007) that students encounter no challenges in 
online learning due to their autonomy and self-direction; that is, individuals need a combination of self-assurance 
and the capability to independently search, assess, and integrate relevant information without constant face-to-
face feedback. In this study, it is possible that the challenges regarding students reported by teacher participants 
may arise from the students’ deficiency in these fundamental attributes. Hence, it might be said that English virtual 
classes are well-suited for certain kinds of students such as autonomous students (Huy, 2021) and mature 
students. English online classrooms might also be suitable for learners studying in less advanced modules or those 
that do not necessitate highly specific skills, extensive practice, or frequent interaction.  
 

Conclusion, Limitations and Suggestions 
 

Thai and international lecturers of English in a Thai University positively perceive the use of online platforms 
because the online platforms are easy to use and useful. Perceived usefulness, perceive ease of use of the online 
platforms and their self-efficacy have a substantial positive influence on their perceptions of using online platforms. 
The benefits of online platforms mentioned in the study include class accessibility, time and cost savings, and class 
organization. However, despite acknowledging these advantages, a preference for traditional onsite classes over 
online venues is expressed. This preference arises from difficulties in online classes, primarily related to their 
students, such as poor internet connectivity, student inactiveness, cheating, plagiarism, reduced interaction, and 
lack of certain student characteristics conducive to online learning. Hence, online platforms can be used as 
potentially supplementary tools for teaching and learning and might be employed as a substitute for onsite classes 
when necessary. They cannot replace onsite ones.  

While existing research has mostly examined students’ perceptions of English online teaching, there is a room 
for studying teachers’ perceptions about this issue. This study investigated only in one institution in a Thai 
university, so participants from different institutions should be further studied. Also, future studies could be 
investigated by using mixed-method research to triangulate the data and gain more insight into perceptions of 
lecturers of English towards utilizing online classes. Researchers may also explore lecturers across various 
disciplines, as disciplinary variances may yield unique and compelling findings. Such investigations could enrich 
more comprehension of lecturers’ broader perspectives on online teaching within higher education. Rather than 
solely returning to conventional teaching methods after the pandemic, the ongoing of online classes should be 
examined to evaluate the benefits and challenges over time and sustainability of the educational online platforms.  
 

Acknowledgments 
 

The researchers gratefully acknowledge the financial support provided by Naresuan University (NU) to conduct 
this research, approved by the Naresuan University Institutional Review Board (IRB) under COA No. 328/2022 
and IRB No. P2-0071/2565, and would like to thank our participants who generously gave their time and shared 
their insights for this study. The researcher must add further thanks to the Faculty of Humanities, NU, our research 
consultant and our staff members. Their great support contributed to the accomplishment of the project. 
 

 
 

 



Journal of Community Development Research (Humanities and Social Sciences) 2024; 17(3)

53

References 
 

Alahmadi, N. S., & Alraddadi, B. M. (2020). The Impact of Virtual Classes on Second Language Interaction in 
the Saudi EFL Context: A Case Study of Saudi Undergraduate Students. Arab World English Journal, 11(3),  
56-72. https://doi.org/10.24093/awej/vol11no3.4 
 

Al-Sharah, N., Awwad, S., Abd Hamid, J., Shukri, S. M., & Ariffin, I. A. (2021). EFL Teachers’ Perceptions 
Towards English Language Teaching During the Pandemic: Jordanian Perceptive. Eurasian Journal of Applied 
Linguistics, 7(2), 171-185. Retrieved from https://ejal.info/article-view/?id=115 
 

Civelek, M., Toplu, I., & Uzun, L. (2021). Turkish EFL Teachers’ Attitudes Towards Online Instruction 
Throughout the COVID-19 Outbreak. English Language Teaching Educational Journal, 4(2), 87-98. 
https://doi.org/10.12928/eltej.v4i2.3964 
 

Davis, F. D. (1989). Perceived Usefulness, Perceived Ease of Use, and User Acceptance of Information 
Technology. MIS Quarterly, 13(3), 319–340. https://doi.org/10.2307/249008 
 

Fakhrunisa, F., & Prabawanto, S. (2020). Online Learning in COVID-19 Pandemic: An Investigation of 
Mathematics Teachers’ Perception. In ICEEL 2020: 2020 The 4th International Conference on Education and  
E-Learning, November 6-8, 2020 (pp. 207-213). https://doi.org/10.1145/3439147.3439179 
 

Giovannella, C., Passarelli, M., & Persico, D. (2020). Measuring the Effect of the COVID-19 Pandemic on the 
Italian Learning Ecosystems at the Steady State: A School Teachers’ Perspective. Interaction Design & 
Architecture(s) Journal (IxD&A), 45, 264–286. 
 

Huy, N. D. (2021). Perceptions of EFL Tertiary Students Towards the Correlation between e-Learning and 
Learning Engagement During the COVID-19 Pandemic. International Journal of TESOL & Education, 1(3), 
235-259. Retrieved from https://i-jte.org/index.php/journal/article/view/99 
 

Khlaisang, J., Huang, F., Koraneekij, P., & Teo, T. (2023). Using Mobile Technologies to Teach 21st Century 
Learning Skills: A Study of Teachers’ Acceptance in Thai Secondary Schools. International Journal of Mobile 
Learning and Organisation, 17(1-2), 254-279. https://doi.org/10.1504/ijmlo.2023.128343 
 

Kizlik, B. (2007). Getting Ready for Distance Education Distance Education Aptitude and Readiness Scale 
(DEARS). Retrieved from http://www.adprima.com/dears.htm 
 

Klapproth, F., Federkeil, L., Heinschke, F., & Jungmann, T. (2020). Teachers’ Experiences of Stress and their 
Coping Strategies During COVID-19 Induced Distance Teaching. Journal of Pedagogical Research, 4(4),  
444-452. https://doi.org/10.33902/JPR.2020062805 
 

Nambiar, D. (2020). The Impact of Online Learning During COVID-19: Students’ and Teachers’ 
Perspective. The International Journal of Indian Psychology, 8(2), 783-793. Retrieved from https://ijip.in/ 
articles/the-impact-of-online-learning-during-covid-19-students-and-teachers-perspective/ 
 

this could be explained by ugli Juraboyev (2021) and Kizlik (2007) that students encounter no challenges in 
online learning due to their autonomy and self-direction; that is, individuals need a combination of self-assurance 
and the capability to independently search, assess, and integrate relevant information without constant face-to-
face feedback. In this study, it is possible that the challenges regarding students reported by teacher participants 
may arise from the students’ deficiency in these fundamental attributes. Hence, it might be said that English virtual 
classes are well-suited for certain kinds of students such as autonomous students (Huy, 2021) and mature 
students. English online classrooms might also be suitable for learners studying in less advanced modules or those 
that do not necessitate highly specific skills, extensive practice, or frequent interaction.  
 

Conclusion, Limitations and Suggestions 
 

Thai and international lecturers of English in a Thai University positively perceive the use of online platforms 
because the online platforms are easy to use and useful. Perceived usefulness, perceive ease of use of the online 
platforms and their self-efficacy have a substantial positive influence on their perceptions of using online platforms. 
The benefits of online platforms mentioned in the study include class accessibility, time and cost savings, and class 
organization. However, despite acknowledging these advantages, a preference for traditional onsite classes over 
online venues is expressed. This preference arises from difficulties in online classes, primarily related to their 
students, such as poor internet connectivity, student inactiveness, cheating, plagiarism, reduced interaction, and 
lack of certain student characteristics conducive to online learning. Hence, online platforms can be used as 
potentially supplementary tools for teaching and learning and might be employed as a substitute for onsite classes 
when necessary. They cannot replace onsite ones.  

While existing research has mostly examined students’ perceptions of English online teaching, there is a room 
for studying teachers’ perceptions about this issue. This study investigated only in one institution in a Thai 
university, so participants from different institutions should be further studied. Also, future studies could be 
investigated by using mixed-method research to triangulate the data and gain more insight into perceptions of 
lecturers of English towards utilizing online classes. Researchers may also explore lecturers across various 
disciplines, as disciplinary variances may yield unique and compelling findings. Such investigations could enrich 
more comprehension of lecturers’ broader perspectives on online teaching within higher education. Rather than 
solely returning to conventional teaching methods after the pandemic, the ongoing of online classes should be 
examined to evaluate the benefits and challenges over time and sustainability of the educational online platforms.  
 

Acknowledgments 
 

The researchers gratefully acknowledge the financial support provided by Naresuan University (NU) to conduct 
this research, approved by the Naresuan University Institutional Review Board (IRB) under COA No. 328/2022 
and IRB No. P2-0071/2565, and would like to thank our participants who generously gave their time and shared 
their insights for this study. The researcher must add further thanks to the Faculty of Humanities, NU, our research 
consultant and our staff members. Their great support contributed to the accomplishment of the project. 
 

 
 

 



Journal of Community Development Research (Humanities and Social Sciences) 2024; 17(3)

54

Pal, D., & Vanijja, V. (2020). Perceived Usability Evaluation of Microsoft Teams as an Online Learning Platform 
During COVID-19 Using System Usability Scale and Technology Acceptance Model in India. Children and Youth 
Services Review, 119, 105535. https://doi.org/10.1016/j.childyouth.2020.105535 
 

Panigrahi, R., Srivastava, P. R., & Sharma, D. (2018). Online Learning: Adoption, Continuance, and Learning 
Outcome—A Review of Literature. International Journal of Information Management, 43, 1–14. https://doi.org/ 
10.1016/j.ijinfomgt.2018.05.005 
 

Pusvitasari, R., Viriyavejakul, C., & Sumettikoon, P. (2023). An Investigation of Graduate Students’ Usage of 
Synchronous Learning Platforms in the Post COVID-19 Era. Journal of Southwest Jiaotong University, 58(2), 
331-343. Retrieved from http://jsju.org/index.php/journal/article/view/1593 
 

Rahayu, R. P., & Wirza, Y. (2020). Teachers’ Perception of Online Learning During Pandemic COVID-19. Jurnal 
Penelitian Pendidikan, 20(3), 392-406. 
 

Shatri, K., Buza, K., & Bunjaku, F. (2021). Teachers’ Perception on the Benefits of Using Online 
Resources. International Journal of Emerging Technologies in Learning (iJET), 16(11), 289-307. 
https://doi.org/10.3991/ijet.v16i11.21407 
 

Songkram, N., & Osuwan, H. (2022). Applying the Technology Acceptance Model to Elucidate K-12 Teachers’ 
Use of Digital Learning Platforms in Thailand During the COVID-19 Pandemic. Sustainability, 14(10), 6027. 
https://doi.org/10.3390/su14106027 
 

Tappoon, A. (2021). Voices of EFL Teachers in Online Teaching Amid COVID-19 Pandemic Period in 
Bangkok. In 2021 6th International Conference on Business and Industrial Research (ICBIR), Bangkok, Thailand, 
May 20-21, 2021 (pp. 192-196). https://doi.org/10.1109/ICBIR52339.2021.9465870 
 

Teo, T., & Huang, F. (2019). Investigating the Influence of Individually Espoused Cultural Values on Teachers’ 
Intentions to Use Educational Technologies in Chinese Universities. Interactive Learning Environments, 27(5-6), 
813-829. https://doi.org/10.1080/10494820.2018.1489856 
 

ugli Juraboyev, B. B. (2021). Problems and Solutions for Online Teaching and Learning of Foreign Languages. 
Academic Research in Educational Sciences, 2(Special 2), 127-131. 
 

Venkatesh, V. (2000). Determinants of Perceived Ease of Use: Integrating Control, Intrinsic Motivation, and 
Emotion into the Technology Acceptance Model. Information Systems Research, 11(4), 342–365. 
https://doi.org/10.1287/isre.11.4.342.11872 
 

Wang, L.-Y.-K., Lew, S.-L., Lau, S.-H., & Leow, M.-C. (2019). Usability Factors Predicting Continuance 
of Intention to Use Cloud e-learning Application. Heliyon, 5(6), e01788. https://doi.org/10.1016/j.heliyon. 
2019.e01788 




